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Learning and Teaching
First session

Without doubt, learning and teaching are central terms for adult education and education in general. An impression of the use of these terms and the relation to the conceptual ideas were given by Staffan Larsson with a presentation on “Learning Trajectories of Adults”.
It is to be expected that the different discourses on education led to particular approaches towards those concepts, like mainstream theories, important contributors, regional or historically based concepts etc. Furthermore there are discourses which only take place in particular languages – sometimes they can’t even be translated. One example is the notion of “Bildung” in German, which is related to the tradition of neo humanism. It is used in several Scandinavian languages and roman derivatives of the latin “formatio” are used in a similar way – still there is no word of similar meaning in English. Besides some important European theorists on education seem rarely, if at all, to publish in foreign languages, like Franco Cambi (Cambi & ) in Italy or Wolfgang Klafki (1963, 1985) in Germany. 

So as a first task groups of similar nationality where build to develop a presentation of the theoretical landscape in adult education as far as teaching and learning is concerned. The emphasis, in this stage, was on learning about the language and regional related approaches which should in a further step be merged to a rather European view. An overview of the results is given in Figure 1.

	Country
	Approaches

	Estonia
	Curriculum oriented; important: transformation theory (Mezirow), social psychology (Bandura); wide variety, no “core theories”

	Germany
	Social constructionism; didactic models (Klafki, Heimann, Otto and Schulz); Oser (moral development); humanist approaches (Rogers etc.)

	Italy
	Complex: Facilitation, formation; no tradition in AE; focus on process of learning

	Netherlands
	Tacit knowledge: University: Competence based learning; “new learning”; social constructionism,; social concepts (re-discovery of the community; rather eclectic, important theorists beyond others: Freire, Kolb, Rogers) 

	Serbia
	No transmission of knowledge; “teacher” a term rather used in primary school; facilitator, education, communication rather than “teaching”; affected by Bologna process and trying to turn it into practice.

	Sweden
	Programmes and theories are related to folkhighschool or  Human resource development concepts. Social constructionism; Salier; reflective practitioner; neo-aristotelian concept of “Bildung”; Habermas; Phenomenography (Martens), Variation Theory


Figure 1:  Theoretical approaches towards teaching and learning
Of course the results reflect rather the approaches as they are known and presented by the individual participants. Therefore they cannot replace a comprehensive analysis of educational discourses. Anyway they deliver a rough impression of the differences and similarities in the approaches on learning and teaching from a set of six European countries. The differences are quite big: It seems there are only a few concepts which are shared among the majority of the approaches. Social constructionism (Berger & Luckmann 1966) is one of them and there is also a widely shared reference to US American theorists, especially to representants of humanist psychology like Carl R. Rogers (Rogers 1969) or Albert Bandura (Bandura 1977, 1986). European contributions are merely in the background, e.g. in the way that David Kolb’s work is tightly related to Jean Piaget and Jack Mezirow’s theory of transformative learning is – besides other sources – based on Jürgen Habermas’ theory of communicative action (Habermas 1984, 1987). It can also be observed that the term teaching is not exactly popular. In fact in Serbia it is rather used with respect to children, also other approaches clearly prefer terms like facilitating. 
Discussing the findings presented in Figure 1 it turned out that it is of highest importance to clarify central terms on a transnational basis – and that this holds in particular for those terms which might seem quite clear within the national discourses, like teaching, learning, education etc. 
This and other results have been shared with the plenum in a presentation entitled “seven minutes on teaching and learning”, as part of the plenary presentation session at the beginning of the second workshop day. As the time for this session was tightly limited, the presentation was restricted to the main issues. During the preparation  the group decided which aspects and results should be shared between the group members and, furthermore, may be of interest for the other participants of the Q-ACT conference. 
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It turned out that the first important point should deal with the difficulties concerning the terminology. As mentioned above, not only different terms are used with respect to the different discourses, but also the seemingly familiar English terms are related to a vast variety of concepts and associations. So for example the term education may be used as the composite word of “adult education”, but translated to German (“Erziehung”) it would merely be used with respect to adults. Similar this applies to the word “teaching” as mentioned above and even “learning”, sometimes subtly is distinguished from other concepts like “competence development”, “Bildung” etc. Therefore the use of mutual words might at first turn out to a source of misunderstanding instead of agreement. 
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A further result concerned the relationship between adult education and school. Opposed to school, adult education deals with a much wider variety of social, spatial and economical circumstances. Whilst school systems are usually based on a comprehensive set of governmental regulations, adult education takes place in quite different contexts, reaching from formal to informal, from young adults to elderly, from basic literacy courses to training of top executives. Therefore adult education not only shows a lot of different faces, but also is particularly demanding to practitioners. Due to this fact, adult education requires a holistic approach. Adult educators have to create learning situations which fits to heterogeneous and self directed learners. Besides that, one has to keep in mind that adult education, is often contributing to the development of the workforce, not only is it obliged to create competences, but to help adults develop the ability and readiness to act in harmony with the development as persons. Referring to Peter Jarvis, on participant put it in a nutshell: “It’s the people, who work – not the competences. 
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Bearing all this in mind, it turned out that obviously there is the need of lots of theoretical as well as empirical efforts to create concepts of learning and teaching, which not only are sufficient to provide a common terminology, but also fit to their application in pedagogical contexts. Adult education today has difficulties agreeing upon a core stock of theories as the field itself is a subject to a constant change. In fact, a rich variety of theories and models exists, but they themselves as well as there reception seem to be quite fragmented. Other contributions to a theory of learning and teaching (e.g. stemming from psychology) should be valued, still they cannot give directions for pedagogical action. Learning processes in adult education take place in particular social environments, which are often part of the life of the learner (c.f. Jarvis 2006) and pedagogical approaches towards learning have to reflect this. 
Second session

While the work of the first day led to important foundations for the discussion, the second day was intended to lead to some rather practical consequences. Therefore the group started  discussing the aims and issues to deal with. The decision fell upon the issue of professionalisation, while learning and teaching as subjects where still kept in mind. The initial point was a collection of aspects belonging to a mutual concept of a profession. Some of the most important points where
· the existence of a common body of knowledge,

· particular, discipline specific ways of distributing this knowledge (like journals) as well as deciding upon what belongs to it (e.g. peer reviewing),

· a particular course of education,

· privileges (especially the monopoly on performing certain jobs),

· an organisation representing the interests of the profession,
· an idea of the competences or skills demanded to fulfil the professional tasks.

The next task was to find out about how far the professionalisation of adult education already is in different countries in Europe. This time the groups consisted of participants of different countries to gather an idea of the differences and similarities in the small group work. Again the results where presented in a plenary session during the workshop. It also turned out that there are huge differences in European countries concerning the professional state of adult education. In Sweden, for example, there seem to be two branches of professional identity being only loosely connected, whereas in other countries sometimes there is one (more or less weak) mutual idea of adult educator’s professionalism. Just a part of the represented countries have scientific journals dealing only with adult education. The common body of knowledge is quite fragmented with respect to learning and teaching. Only some countries have organisations representing the practitioners in adult education (or at least in non-school education in general) and those organisations are usually not exactly powerful. A mutual characteristic, in the opposite, seems to be the fact that being graduated as adult educator rarely is a necessary condition to fulfil jobs related to adult education, though there are some exceptions concerning this.
Based on these findings the group again was confronted with the task to prepare a short time summary for the next day’s plenary session. As the issue of professionalisation seemed to be of high importance to all participants, the group decided upon preparing a “letter” with possible measurements to further the process of creating a profession for adult education. Out of the possible addressees the group chose the European Commission as appropriate. 
	Dear Commission

Concerning  the development of European Adult Education the discussion group on teaching and learning feels a need of professionalisation with respect to  different sectors. Therefore we request the commission to

· support the academic system to concentrate on its main competence and thoroughly intensify the efforts in research to create more knowledge about learning and teaching of adults,

· support the creation of organisations which foster the importance and the value of adult education in the practical field,

· support any efforts of academia, organisations, companies, or individuals, which aim on intensifying the still underdeveloped dialogue between the academic and the practical spheres of adult education.

Yours sincerely

Alina, Andreas, Annika, Bert-Jan, Henning, Rita, Rosanna, Staffan, Uschi


Figure 2: “Letter” to the European Commission
Again it was clarified that there results are shared within the participants of the workshop. Still, there where some other points discussed, which deal with professionalisation, learning and teaching, as well, but didn’t lead to a consensus. This especially holds for the role of academia in this context. Towards this, the ideas reached from universities as main players, in creating and maintaining the profession to universities as silent partners, which should restrict there activity to their core business, namely research. 
Summary

The work of the workshop 1 on “learning and teaching” was devoted to gather a more comprehensive and mutual understanding of adults learning and teaching in a professional European context. In the first session the main task was to identify the similarities and differences concerning the commonly used terminology – which lead to some misunderstandings but eventually also to a more elaborated idea of the topic. The second session was intended to relate those and further findings to the concrete task of furthering the development of professionalism in the field of adult education. Eventually it lead to a list of measurements which are behold useful to reach this task.
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