Adult Education: a Dutch perspective

Vocational education

1.Legal sitiuations
From 1 January 1996 the law education and profession education (WEB) is in place. This law has brought calling upon education and the adult education under a establishment.

The law vocation in the education (BIO) starts which competences a teacher must have too be capable. The law BIO has come into operation on 1 August 2006. The quality of the training staff is in the spotlight in this law. That quality comes up with expression in proficiencies with which the core of the profession is determined.

2. Structures, types and professional standards

The regional training centers apply a qualification structure that the law emanates from education and profession education. In the regional training centers the next 4 levels are distinguished:

	Level 1:
Assistents training
	For ones that have no level 2, to let them go on the labour market with a diploma.

	Level 2:
Basic professional education
	Basic startup qualification matches primary being apprentice  and 2 year MBO education.

	Level  3:
professional education 
	Match it former secondary being apprentice education

	Level  4:
specialist education
	Respective comparable with 4 year of MBO educaion and it former tertiaire being apprentice education


Max van der Kamp and Theo van Dellen introduced in their article: ‘Exploring the work domains and competencies of the european adult and continuing education’.  4 domains in the wordk of adult educators. These domains are the next:

-
Vocational education

-
Corporate and functional education

-
Social and moral education

-
Cultural and arts education.

This 4 work domains we apply ,in this paper and on the notice, as the types of adult education in the Netherlands

In the law Bio a competence profile for teachers is set up in the  vocational and adults education (BVE) The competences in the profile are the next:

1 Inter personal competence:

Managing, caring about a good atmosphere withimn the classroom, let the students cooperate in a good way.

2. Pedagogical competence:

Care about a safe learning environment, stimulate personal, social and moral development, stimulate the development towards a self supparting and responsible person.

3. concerning content subject and didactic competence:

Care about a strong learning environment and stimulate learning.

4. Organizational competence

Care about an well organized, tidy and task aimed atmosfhere and structure in the learning environment.

5. Competent in cooperating in an team.

Care that the work is adjusted to the work of fellow teachers. Contribitute to a good function of the school organisation.

6. Competent in coorperating with the environment.

Maintain a good relationship with parents, neigtboorhood, company’s and institutes in the interest of the students.

7. Competent in development and reflection.

Taking care of your own professional development and the professional quality of the school.

3. Statistical data

The ROC’s goal is to provide participant with a startqualification for the labour market. The tabel below shows the startqualification by age en origin.

	Share of persons with a startqualification on the labour market

	sleep hierheen om in laag te brengen



	 
	Subject
	Persons with a start qualification
	Percentage persons: startqualification

	
	Periods [image: image1.png]



	2001
	2002
	2003
	2004
	2005
	2006
	2001
	2002
	2003
	2004
	2005
	2006

	Age[image: image2.png]



	Characteristics[image: image3.png]



	x 1000
	% persons with  starqualification

	Age: Total 15-64 
	Origin: Autochton
	5 629
	5 717
	5 819
	5 817
	5 868
	5 924
	64
	65
	66
	66
	67
	67

	
	Origin: Western allochtoon
	648
	659
	681
	728
	748
	748
	64
	65
	67
	71
	73
	73

	
	Origin: Not-western allochtoon
	387
	425
	467
	584
	611
	597
	39
	41
	43
	52
	53
	52

	Age: 15-24 
	Origin: autochton
	733
	729
	739
	723
	730
	744
	49
	49
	49
	48
	49
	49

	
	Origin: Western allochtoon
	64
	72
	70
	76
	73
	67
	45
	46
	47
	51
	49
	49

	
	Origin: Not-western allochtoon
	74
	79
	81
	106
	101
	89
	30
	30
	31
	37
	36
	32

	Age: 25-64
	Origin: Autochtoon
	4 895
	4 988
	5 080
	5 095
	5 139
	5 180
	67
	68
	70
	70
	71
	71

	
	Origing: Western allochtoon
	584
	587
	611
	653
	675
	681
	67
	68
	70
	75
	78
	77

	
	Origint: Not-western allochtoon
	313
	347
	386
	478
	510
	508
	42
	44
	46
	56
	58
	58
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4. Concepts and plans for the vocation education in the Netherlands

The competence profiles for teachers are described in the law BIO. These profiles are being used to test the capability of teachesr. This law only counts for the ROC and not for the higher education. A new law on the higher education in the Netherlands is expected in september 2007.

The quality of the higher education is being guarenteed by the Nederlands Vlaamse accreditation organisation (NVAO). The do thid by means of reviews and to give schools a plate mark. It contribitutes to the quality of education.

5. Status of professionalisation.

Since the introduction of the law BIO there are professional standars for teachers who work at the ROC.  Beside the law BIO ans it’s competence profiles there are no other competence profiles aproved by the government or professional organisations. The curicullum of teachers within the adult education vary’s widely.

Corporate and functional education.

1. Legal situations
There are no laws according ot the corporate and functional education.

2. structures, types and professional standards.

There is no unambigious structure whtin the corporate education, Every organisation offers his own specific services. There are some business society’s who have ethical and moral codes. Professional members of a business society have to keep the code and can fall back on it.

3. Statistical data.

	Topics
	Employees following in- and external education
	Expences for in-and external education

	
	Absolute
	Percentage
	Total cost
	Cost in%  of labour costs
	Expences per employee

	
	Total employees
	Male absolute
	Female absolute
	Total in %
	Percentage male
	percentage female
	
	
	

	SBI'93 [image: image4.png]



	X 1000
	x 1000
	%
	mln euro
	%
	euro

	Total branches of industry


	1 365
	941
	424
	35
	37
	31
	1 975
	1,4
	510

	10-99 employees
	427
	297
	130
	26
	27
	24
	580
	1,1
	360

	100-499 employees
	273
	207
	67
	33
	36
	26
	356
	1,1
	430

	500 and more employees
	664
	437
	227
	46
	50
	40
	1 040
	2,1
	720

	10-14 

Mineral area
	6
	5
	1
	66
	66
	65
	25
	3,8
	2 570

	15-37 Industry
	272
	228
	44
	35
	37
	27
	360
	1,1
	470

	40-41 Energy- and watercompany’s
	10
	9
	1
	44
	46
	33
	29
	2,5
	1 270

	45 Building industry
	123
	117
	7
	41
	42
	24
	113
	0,9
	370

	50-52 Trade
	252
	153
	98
	27
	30
	24
	381
	1,5
	420

	55 Catering
	31
	15
	16
	19
	19
	19
	20
	0,6
	120

	60-64 Transport and communication
	154
	105
	49
	40
	37
	48
	223
	1,5
	580

	65-67 Financiel institutes
	139
	73
	66
	56
	57
	56
	289
	2,3
	1 170

	70-74 Business services
	322
	208
	114
	36
	38
	32
	479
	1,6
	530

	90-93 Culture and remaining services
	56
	28
	28
	31
	31
	32
	58
	1,0
	320


4. Concepts and plans

For business society’s professionalisation is a constant activity. They do this through year’s topics and conferences. Business society’s take there own responsibility and are not leaded by governmental wishes.

5. Status of professionalisation

Corporate education professionalizes through the business society’s. Unlike the vocational education there are no general competence profiles. Life long learning is still high on the agenda of policy makers. We can expact an increase of adult education in the years to come.

Social and Moral Education
1. Legal situation


More than a century ago the sector of social and moral education was set up by volunteers. They represented a social movement directed on emancipation of the especially lower-educated adults. The sector developed independent form the formal system of education. There was a wide range of institutions such as folk universities, study-circles and evening classes. Later, in the 70s there was a development towards institutionalisation and professionalisation. Special educational programs also were set up at institutes for higher professional education (HBO) and at universities. 
Despite the institutionalisation legally little has been fixed. There is hardly any control on the access to the labourmarket and the credo of ‘open profession’ seems to be used (Spierts, 2005). 

2. Structures, types and professional standards

The field of social and moral education is a broad, in some aspects fragmentary but rich area. The diversity of activities and target groups leads to a diversity of required competences. Professionals have passed various educational disciplinary programs, what makes it sometimes difficult for organizations to bring forward a univocal vision. Human qualities in this profession were labeled as more important than training that has been followed. (Vanwing, 2005, p. 42) 

Although organizations don’t focus on competences in the sense of educational background, the (professional) universities that prepare the professionals for their job do have competence profiles set according to the demands of the Dutch Flemish Accreditation Organization.  
3. Statistical data 

Continuing education plays an important role in raising the level of professionalisation. Table 1 gives an overview of the participation in adult education by branch of industry in 2002.

Table 1. Participation in adult education by branch (Herpen, 2003) 
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Table 2. Participation in adult education at Folkuniversities in 2006.

182.000 people followed classes at one of the 92 registered Folkuniversities. Main courses that were followed (Volksuniversiteit, 2007):

	Courses
	Amount of Participants

	Language
	50.000

	History, art, culture
	32.000

	Creativity and handicraft
	27.000

	Informatics
	17.500


4. Concepts and plans developed for professional development

On the one hand we see professional development on the level of the educational disciplines focused on nation-wide and even European (the so-called Dublin descriptors), on the other hand there are nation-wide associations of adult education providers which are concerned about the quality of the services offered. The competences of the staff are one of the main issues within these plans for quality assessment.

 5. Status of professionalisation

Different institutions work towards professionalisation. Besides institutes for higher professional education and universities, folk universities and libraries play an important role in this matter. The already mentioned Dutch-Flemish Accreditation Organisation (NVAO) keeps a indirect eye on quality and professionalisation by looking at the competences of the adult educators entering the field.

Cultural and Arts Education

1. Legal situation

In 2005 the parliamentary under-secretary for education, culture and science supplied a three-year subsidy to the Art Connection (a rural branch organisation of institutions for art education and amateur art) for manufacturing a new system to test the quality of these institutions. Also a three-year subsidy has been supplied to the Platform Amateur Art, to realise a new system for testing the quality of training in amateur art. Self-regulation still comes first in this field, but an agreement concerning the quality standards is demanded by the subsidising provincial governments.

2. Structures, types and professional standards

Professional standards are particularly formed within higher professional education. These institutions set up competence profiles for their students to accomplish.

When it comes to professional standards internal and external tests take place. Internal by The Association for Artistic Composition (DVKV) and external by the Foundation Certification Art Education and Amateur Art (SCKA). 

3. Statistical data 

When it comes to amateur artists the research institute SCP measured that 44 percent of the total Dutch population of 12 years and older spend time on practicing an artistic hobby. Time spend goes from a minimum of 50 minutes up to an average of 3.5 hour per week (see tables 2 and 3). 

Table 3. Number of participants in artistic activities, population 12 years and older, 1999 (Haan, 2000)

	Discipline
	Percentage
	Estimate

	Expressive
	15%
	1.625.000 – 2.125.000

	Audiovisually
	14%
	1.500.000 – 2.000.000

	Music
	12%
	1.250.000 – 1.750.000

	Dancing
	8%
	750.000 - 1.250.000

	Writing
	3%
	125.000 – 625.000

	Theatre
	1%
	0 - 375.000


Table 4. Graduates at higher professional education (Hagenaars, 2004)
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4. Concepts and plans developed for professional development
Testing of institutions for art education and amateur art is executed by external independent experts under supervision of the foundation certification art education and amateur art, existing of representatives of the art education, amateur art and local governments. Institutions which meet the test criteria receive a certificate and are incorporated in a public register.

Quality tests are carried out at extra-curricular institutions for art education and amateur art (local music schools, creativity centres and combined centres for the arts) and at the training in amateur art at local level (especially courses at local associations and regional and rural executive training). 

5. Status of professionalisation

In 2008 a first overview is expected of institutions that meet the criteria. 
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